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J
I.M.P K.c. T E. is a teacher education progect de31gned

to prov1de an opportunrty for entrance to the teaching pro-
£9551on by native Canadians. Little need, to be said here
about the Eross under—rep%esentatlon of Indian and Metis
people among the graduates of Canadian univer;ities. 'fhe
évidenée-is well documented in many places. |

Equality of educational opportuniﬁy is only provided
in a socie&y which aggressively (often'in the face of
vigorous bpposition)'provides resources for mlnoyltlgs who
havé not yet been able to take advantage of the public
educatlon system, Examples of such resources are found in
I.}M.P.A.€.T.E. and include: |

'

1. Flnanc1a1 living and educational cxpenses
2; Tutorial as tancé' '
3. Counselling Services . :

L. Course availability (ceg., off-campus)

This is not an cvaluation which addresses itself to

the question of whether or not I.M.P.A.C.T.E. should exist,

The necessity and legitimacy of the ex1stence of I, M. P, A.C.T.E.

is beyond question when one considers:
l. Arguments based upon equality of educational
opportunity. ) . -
2. The right to cross—cultural‘idcntity'in our society.
3. The evidence that Native teachers are "significant
others" to native school children and as such have

a positjye effect on the child's self concept.

a



The task of this evaluation is to exag}ne the function of

the project with a view to its‘ improvement .

An Overview of the Project: P : -

I.M.P.Q;d.T.t. offers its students teacher educatioh
@ciementdfy route) presgribed:by Brandon University's
Bachelor of Teaching program. The requirement;'and regula-
tions are those that exist for all B.T.'cahdidates at /
Branqon.Universitf. The T.M.P.A.C.T.E. student who succeeds
étﬁthévnérmdl rate will accomplish the'requiremenég for a
teaching certificate in Manitoba (6p"credit hours normally
" done over a two-year period) in twoqznd a hali to three

academic years,

Off-campus: Students participating in the of f~campus
scétions of tﬁe project teke the majority of their courses
and their field experience in communities (oftenﬁtheir homg
communityj other than Brandon, Off—cémpus centres have
been established at: The Pas; Ebb and Flow; Rossburn/Erickson;
Vhite Horse Plains; and Fort Alcxandgr.“ The off-cvampus
program is in large part financially supported by the govern-
ment of Manitoba. |

On-campus: The on-campus section of the project takes

place almost exclusively on the campus of Brandon University.

# NOTE: Fort Alexander is a unique experiment in Federal 4
funding administered by the Band. It has not been’
included as a part of this evaluation.

6
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Field—experience in schools is done in co-operation with the
Brandon School Diyisipn #1,0, and schools in Oak Lake, Rivers,
and Forrest, Manifoba.- The majority of ﬁhese studenﬁé are
status Indians and qje supported-financially by the Government

of Canada. L

THE EVALUATTON: Methodolory

The Students - =

Individual profile information was collected on 87% - ;>
of the 138 students who were enrolled as I.MePoAcC.ToEs
students between August 1970 and April 1974. The variables
considered included: Age; Sex; Marital Status; Number of
Dependengz; Status/Non—étatus/Eskimo; Type'Qf Withdrawalj; .
Académic Success; Centre Atteéded; Educational Background
at time of Recruiﬂment; and‘Dﬁte of Enrollment. This data

i
was then transcribed to I.B.M. cards and cross-tabulated.

\

Questionnaires

Questionnaires were distributed to co-operating scho&l
personnel (904 return). The staff of the evaluation team
then visited the schoois and ccllected thé questionnaires.
Further, they conducted interviews with each person who had
completed a questionnaire. Current students in the program -

were also questionnaired (607 return). Instructional staff
> ,

/
/




»:were questionnaired (66¢% return). 'Graduétes.of the pfogram
also respééded tF a questiénnaiie; The questionnaire
atiempted to céllegt information concerning attitudes and
opinions regarding: Project format;'coursés; field experience;
comMunicatibn;~role cof the precject pcrgdnnel; and generalized

project effectiveness,

/
- Interviews /

’ . /

The evaluation staff conducted personal ;nterviews witﬁ
all of the co—operatiné personnel questionnaired. Further,
interviews were conducted Qith a sample of the instructional
personnel and the professional staff of the project.

An attempt was made to identify areas of consensus (via
questionnaircs and normative opinions) and to compare Qhe

 opinions of students, co-operating teachers and faculty
members on the program andga function of thQAprojcct-gcneraily.
The data of cach centre was also analyzed -separately.

All data used in this ngluadion vas collected from

May 1, 1974 and August 16, 19%,. ’ -

The Students

Individual profile information was colletted describing
the 132 students who cnrolled in J.M.P.A.C,T.E. since.1970.
This data ‘should Prbvide: ‘

1. A description of the student body of the project.
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g . .
Trends in recruitment visible over the first three

years of the project.
3¢ A profile of the'successfﬁlygraduates of the project.“
Lo A.profile'of the spudents who ie{t the projqct without
‘ gain{ng teaching certificates.

Most ﬁables illustrated in this section are expressed int -
terms of percentages. The'gopulation for each year is as
follows:

1971 L5 students
1972 27 students
1973 L6 students
1974 14 students

" TOTAL 132 students

Age

.

e

Most I.M.P.A.C.T.E. students are young people 25 years
of agé or less., In fact the recruitment process in 1973
attracted 89¢ of the new candida£es from this agé.group.
-:(Sée Table I) ’

Graduates are normally exprecsed as a percentage of
the students recruited in 1971, the class that is
fully eligible for gracuation at the time of the
evaluation.

#* NOTE: The 1974 figures include only those students
recruited to the White Hdrsc~flains centre in
January of 1974,
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TABLE I

STUDENT'S AGE
.(Ia Percentages)

/

Year of

Enrollment Under 20 21-25 25-30/31-35 36-40 A1-L5 L6-Over

1971 15,6 57.8 15.6 6.7 k. 0.0 0.0

© 1972 22,2 51,9 148 Tk 0.0 3.7 0,0
1973 7.4 717 6.5 43 0.0 0.0 0.0

" TOTALS 18,2 57.6 12,9 - 7.6 3.0 . 0.8 0.0

Iﬁ\is'interesting to note in an examination of the 1971
students that the initial graduates of the project indicate
a slight over-rcpresentation of those students who are

{
between 26 and 35 years of age. (Table II)

}\\\ .' ‘TABﬁE II

PROJECT GRADUATES BY AGE

. (In Percentages)
’ o ' .
1971 S
Students ‘Under 20 21-25 26-30 33-35 36-L0 Ll1-A5 L6-Over '
¢ Graduate 12,5 ¢ 500" 25.0 12.5 0.0 0.0  ——
. Total 1971 L -
" % ‘ 15.6 57.8 15.6 6.7 Lo, - 0.8 ——

This age range produced app:oximately.22% of the student body

in 1971 and 37.5% of the graduates.
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i An examination of the unsuccessful project leavers shows

that the Under 20 age group is slightly o#ererep:ésented
(see Table III).

TABLE IIT

STUDENTS LEAVING PROJECT WITHOUT COMPLETING TEACHER CERTIFICATTON -
REQUIREMENTS 1970-7L -(In Percentages)
N = 132

’

Under 20 21225 26-30 31-35 36-10 - 41-L5 L6-Over

% Drop-Outs  25.5  54e9 9.8 5.9 3.9 ——  ——.

Total % of . : .
Student§ ! 1802 5706 1209 7.6 300 0.8 Imamae ) )

Sex

Table Iy shows thgt slightly more women than men have
been recruited into the project. However, given the nature
.- and history of elémentary school teachebr recruitment the L3%

male recruitment figure is well above.public school ' norms.

TABLE TV " i
SEX OP'STUDEﬁTs‘(By Percentages) .  —_
’ Year of o c o
. *  Enrollment " Female Male
) . ! oS8 2.2
' : ' 1972 _ , 519 - 181
. P o 1973 56.5 k3.5
S B 5 () /(e ) 6443 35.7 .
-  POTALS 1970-74 - 56.8 13.2
' 1i

' 4 . ' <. . A . .._‘ | j
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L Sﬁccessfui’graduatés of the project are almost perfectly

o rpﬁresentativg with ehpqllment (Sée Table V) with regard to

_the sex of the studente. .- ' .

TABLE V

“SEX OF PROJECT GRADUATES

(In Percentages)

Male Female

% of Graduates (1971)  .13.8 56.3 .-
_ Total % (1971) of - '

Student Body k2.2 . 57.8
An examination of projeét drop-outs (Table VI) shows a
8lightly over-representation of womén, which may be partially
\ .
explained by the fact that twice as many women as men are

less than 20 years of age.
TABLL VI .

PROJECT -DROP-OUTS BY SEX 1970-7L |

.

(In Percentages)

Male ¢ ‘Female

4 Drop-Outs " ' 373 62.7
. % of Total Student Body L3.2° 56.8

Marital Status

Approximately one-half of the I.M.P.A.C.T.E., students

‘

are married. (see Table VIT)

12




-9-

TABLE VII

MARITAL STATUS OF STUDENTS 1970-74

(By Percentage)

- Single With Separated or
Married Single Dependents Divorced :

T1971 533 K0.0 2.2 ety

4 «

1972 5943 333 ¢ Teb ¢ . 0.0
1973 32.6 " 47.8 1741 262
1974% - 85.7 o3 0.0 0.0.

S—

TOTALS ~ 50.8  38.6 8.3 . 2.3

—— e ek —

* - " An examination of the students recruited in 1971
A .indicatés ‘that married students havé a slightly better
achievement record than single students. (Téble VIII)
TABLE VIII =
PROJECT GRADUATES BY MARITAL STATUS (1971) )
"L - - “ . (In Percentages) = > :
I ’ ‘ L) : : . '
] ) ‘ . Single Vith  Separated
0 Married Single Dependents  or Divorced
T . .. % of Graduates 62,5 18.8 - 6.3 12.5 '
’ 6f~ St.uaent Body 53¢3 ,0.0 262 A
e . . ] : ¥ .
S Further, ‘the single student appears to be a little more likely -

to drop out., It should be remembered that 98% of all single

students ‘are under 25 years of age.

> | ‘ .
T r
¢ N # &S b - J
- . V , . \ i
: - 4

~f .‘ i 13 . ' "
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TABLE IX

-PROJECT DROP-OUTS BY MARITAL STATUS‘1670-7h

. % of DProp-~
Outs .

~% of Total
Student Body

T
{

\»

;”(By Percentages)

\" . Single With  Separated
Married. Single Dependente or Divorced
L7.1 L7.1 5.9 o——
50.8 v38‘.6 8.3 2.3

It will be interesting to examine the performance of

those students recruited during 1973 who are predominantly

single and somewhat younger than the students of 19?1 and |

-

19726
De?endents
'Almost.one-half of the IMPACTE students do not sﬁpport .
d7pendents. v v
\
’ { TABLE X
& : % )/ L4
NUMBER OF DEPTNDENTS OF STUDENTS 1970-74
(In Percentages)
" Nunber of . : ,
.Dependents o, 1 2 2.k 3 & Ir
1971 Student Body 40.0 17.8° 20,0 &9 6.7 0.0 0.0 6.7
1972 Student Body 18.1 22.2 18,5 3.7 3.7. 0.0 0.0 3.7
1973 Student Body . 50.0 15.2 28,3 4.3 0.0 0,0 2,2 0.0
197, Student Body 28.6 - 7.1 357 1L.3 7.1 J.1 0.0 0.0
TOTALS 1970-7 3.9 167 242 6.8 3.8 0.8 0.8. 3.0

LT ..

L
.

14
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It does not appear that the added responsibility of

dependents has a.retarding effec}'upon I.M.P.AeC.T.E., students,

In fact, tb the contrary, Table XI indicates that students

with dependents are more likely to graduate than are those

vho do not have children,

TABLE XI

PROJECT GRADUATES AND NUMBER OF CHILDREN (1971)

(In Percentages)

Lok g =
Number of Children 0 1

2

—

3 "k

¢ of Graduates (1971) 12.5 25.0 25.0 18,8 6.3

% of Total Student
Body (1971) ’ ,0.0 17.8 20.0 8.9 6.7

-

Nor. are people with dependents more likely to drop out.

{

. TABLE XII

.

5

0.0

0.8

PROJE&:T DROP-QUTS AND DEPENDENTS 1970-7L

Number of

Dependents L ) . i 2
¢ of Drop~Outs 49.0 15.7 25.5
% of Total '

Student BOdy . L3, 9 1607 2L.2

(In Percentages)

2 k3

2.0 _3.9' —

6.8 3.8 .0.8




Status

.
Table XIIT sho@s the distributiontof students with

regard to status/non-status/Eskimo categories.

\
" TABLE XIII ~
' STATUS: OF STUDENTS 197071
" (In\Percentages) ' | ' ‘ "x.'
¢ © Treaty Non-Treaty Fskimo
1971 77.8 22,2 . 0.0
1972 : Lo L 51,9 - 3.7
1973 L35 L7.8 8.7
1974 0.0 100.0 0.0
TOTALS 1970-74 50.8 L5e5 3.8

An examination of the project graduates réveals that Treaty/ .
|
Ron-Treaty Tigures are representative of the population of

. . |
each type of student in the project.
. .

TABLE XIV

PROJEGT GRADUATES BY STATUS (2971 Recruits)

(In Percentages)
| ty - Non-Treaty
, Trea Non-Trea
' ¢ of Project Graduates (1971) 81.3 18.8
- 4 of Total Student Body (1971) 778 22,2

| (
, ' 16



to the evaluator at first glance. Table XV appears to indicate

' /
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Project withdrawals provide figures which were disturbing

an over-representation of status students in project drop-outs.

TABLE XV

\

N S ‘
PROJECT DROP-OUTS BY STATUS (1970-7L) -

(In Percentages)

% of Students Dropped Out
% of Total Student Body

Treaty Non-Treaty
66.7 . 33.3
50.& L5.5

However, closer examination reveals several .other variables

exist which obvidusly affect this particular characteristic.

The analysis of status students recruited during 1973 who

dropped out shows an over-representation of young (under 20)

female students, who were enrolled in the Brandon Centre,

(See Table XVI)..

1.
2.
3.
L.

PROJECT DROP-OUTS TN 1973

TABLE XVI

(In Percentages)

Students Under 20
Female Students
Status Indians

Brandon Centre Students

4 of Drop-Outs

4 of Total 1973
Student Body

1

33.3
73.3
60.0
66.7

17., /
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Withdrawal From the Project

There is a strong possibility that LO7 of the students

recruited to IMPACTE in 1971 will receive certificates that

will allow them to téach in the province of Manitoba.
TABLE XVII

STUDENT WITHDRAWAL FROM PROJECT 1970—7&

(In Percentages)

e r~

: Continuing e
Graduates Withg%awals -In Project
1971 , 35.6 55.6 8.9
1972 Tk 40,7 L8.1
1973 0.0 _ 32.6 67.4
1974 0.0 ° Bed 92,9
TOTALS 1970-74 13.6 38.6 16,2

This. is an outstandihw accomplishmeni by both the students
involved and the. proaect that gave them the opportunlty to
, ‘change thelr lives., h '
An examination of the characteristics of thésq graduates.

supports muéh of the data cited.aﬁove. . .
- - (
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' ABLE XVIII

PROJECT GRADUATES CHARACTERTSTICS

(In Percentages)

‘4 of Total

) 4 of.Gradu&ﬁes Student Body

1. Students Under 25 61,17 75.8

2. Female Students 61.1 56.8 .
3, Married Students 66.7 50.8
" Lo Students Without Dependents 0 11.E 43.9
. 5. Attended Brandon-Centre . 77.8 ) L5e5

6. Students Not High School 2
- Graduates , 72.2 . 75.0
' /4
Academic Success , /,/
» | 7t .

(Courses successfully completed as a percentagé of total
|

T.MePeALC.ToE. students successf&lly complete about 2/3
|
of the courses in which they are registe;ed.

courses registered in)’

.9 . Lt
TABLE XIX ' s

. STUDENTS' ACADEMIC SUCCESS 1970-7k ' v

; (In Percentages)

€ourses Successfuflz ‘ l -
Completed 0-20ﬂ\\.21-hQ% L1-60%- 61-804 81-100%

_Students Recruitéd in 1971 22.2 6.7 L.k 15.6 51.1
Students Réeruited in 1972 22.2 0.0 Toh ' 37 66.7
Students Recruited in 1973 8.7 2.2 - 5.3 10.9 73.9
TOTAL OF ALL STUDENTS 15.2 | 3.0 be5 9.8  67.h
é . g
19 :
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Table XX seems to 1nd1cate that variables other than academic

) problems lead to students dropplng out of this kind of project.

\

TABLE XX

ACADEMIC SUCCESS OF PROJECT DROP-OUTS 1970-7L

(In Percentages)

Courses Succéss— ' - _ ¥ B -n:‘é
fully Completed 0-204% 21404 -L1-60% 61-80%  81-100%
. N )

. N .

Students Who - . o . , .
Dropped Out 37.3 7.8 11.8 15.7 23.5
Total Student 15.2 - ,3.0 © v he5 - 9.8 6724

-

s '
. . e ’

It is ‘somewhat dlsturblng to realize that over 1/* of the

-

students who dropped out were able to pags nore thah 80%#0%

the ¢ourses for whlch they reglstered. Further, well over

'hoﬁ of the tUanuS who. drop out actually were passing the
\\faaorlty of the cour.,eb for which they registered. ‘
’ BPducational Background. ‘ . B : ' 5

Seventy-five percedt of all T.M.P,A.C.T.E, students"
.‘wduld.not be;;ﬂibiblé for entrance to university under normal

high school graduation requircments.

9

Se
.

.
\
y



Students
Registered
During 1971

Students
Registered
During 1972

Students
Registered
During 1973

Students

Registered. .

During 197L

TOTALS
1971-74 -

EDUCATIONAL BACKGROUND OF STUDENTS 1971-74

- 17

TABLE XXI

-

Vs

Some

(In Percentages) .

or Less Upgrading

High School "Grade Grade Grade Grade 8
University = Graduate 11 . 16 9
Bl 17.8 33 20,0 kb 2.2
Tuk 1. 3.0 148 7.k R
6.5 21.7 1‘3,.0 19.6 13.0 13.0
7.1 28.6 0.0 0.0 _ 7.1 28,6
5.3 9.7 2.5 167 &3 9.8

Adult

20.0
11.1

- 10.9

28,6

15.9

Tablé XXII shows that high,sch&ol graduates and those students

that have some university experience are over-represented in

I.M.P.A.C.T.E.'s graduates, Hdwever; of equal interest is the

fact that the other over-represented category is the student.

that is the product of adult upgrading.
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: g TABLE XXII
EDUCATIONAL BACKGROhND OF TMPACTE GRADUATES
S RECRUITED IN 1971 \
* (In Percentages)
s . ' [
Educational .  Some High School Grade GCrade Grade Grade 8 Adult
Background University Graduape 11 . 10 9 or Less Upgrading
Graduates. s ,
"Recruited, - .
in 1971 ~° . 6.3 . ) 25.0 31.3 12.5 0.0 0.0 ‘ 25.0
. % of Total * ) . ’

Student : , ! o .
Body,(1971) v 262 . 17.8 33.3 20,0 Lol 262 20,0

S

Examining the project drop-out figures, we find that students

with some university experience, those with less than Grade 8,

N |

and the products of adult upgrading are under-represented in

the attrition rate, ' i

TABLE XXIII

EDUCATICNAL BACKGROUND OF TMPACTE DROP-OUTS 1971-7.

° .

L _ (In Percentages) . .
;& ﬂi x *= ) ! ‘e « o
Educational Sd@e . High School Grade, Grade Grade Crade 8 Adult
Background Uni¥grsity Graduate 11 10 9 or Less Upgrading
Students Who st ’ ' . v
Dropped Out . ' | .
1971~74 » 0.0 21,6 29.4 19,6 9.8 3.9 13.7 -
% of Total ‘ ) . ‘ B
Student Body ‘ :
1971~74 543 . 1947 ( 23.5 16,7 8.3 7.8 15.9
- ’ /




19 =

!

OBSERVAQEQNS; CONCLUSTIONS, AND RECOMMENDATIONS

s,

° The Students

1.1

While the average agé of I.M.P.A.C.T.E, studgnis is
unde5\25, there is little handicap fer persons who

1) are older; 2) have several dependents; 3) have little
formal educational background. In fact, these older
students with the heavier responsibilities have been
more successful than fheir youngef colleagues. The
single'ﬁost importgnt factor in the sWiécess of students
is commitment. Recruitment procedures should not
diapfimiﬁate.in terms of 'sex, marital stapﬁs, or number
of dependents, educational backgfound - but should try
and predict the degree of éommitpent the poteptial'

|
student has toward teaching. ‘ v

~ Almost half of the students recruittd to the Project in

e ! ",
1971 on. a more or less open admission policy will graduate
i
with teaching certificates. This is certainly a

|
preliminary indication of»suc!ess. T

i ]

. JeMePoA.C.ToEs students passed the majority of the courses

4n which they enrolled. This_also applies to those who

dropped out of the'Prbject. Human service support'for
students (e.g., housing/life stylés/etc.) should be

increased. This may be done in two ways: 1) The
: | .

¢ -
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] !
increase in the amount of wan-hours allocated for
human seérvice counselling, or 2) the redefinition

of the job description of the sﬁpportlsfaff nov emplqyed.

1.4 Co-operating teachers, current students, and graduates

all recommend a more vigorqhs abproach to irresponsible
student beha#iqf; (étg:; anprepared for field experience
1es§ons, chronic attendance proBlems, etc.)s This is not
a "success at all costs project." If a student is
making a reasonable effort — they should have the right - .
to all the support sérviceé available, 'Héweyer, if that
- responéible effort 4s net in evidence thén a student -
should'féce the consequenées, and ﬁerhaps termination.
Evidence given by students to support this contention
includes: ] : . / -
1. The community criticism of irresponsible'
behavior reflects eon the whole project end
. therefore the Students of the project have the
right to censor such behavior,
26 Projec§ horale énd individual morale suffers
| vhen students are convinced that both fesponsiblev

and irresponsible behavior are treated alike.

Recommendation

ham 2

A council should be elected representing the student body,
the staff, and faculty, to consider cases of irresponsibility

referred to ite

. . - 24




® . THE PROGRAM . ~
The Courses

Course work requlred for teacher certification in the

farst two years of the Bachelor of Teaching program 1nc1ude3ﬂ

~

First Year:  °
4 ,
1. A minimum of 21 credit hours in Arts/Science/’

' : Music/Physical Education and a maximum of 30
credit hours in these courses,

[}
2. A maximum of 9 credit hours in Education.
Second Year: (Proféssiénal Year)

1. ianguagé Arts Methods (6 credit hours)
2. Social Studies Methods (3 credit hours)
- " 3. Math Methods '(3 credit hours)
. L Science Métho@s (3 credit hours) ‘ /:‘_
5 Elementary School: Strucﬁure & Curriculﬁm
(3 credi‘ hours)

@ 6. Educational Psychology (3 credit hours) g
7. Field Experience (minimum of 8 weeks)

8. FEducation Electiye (3 credit hours)

!

9. Education Elective (3 credit hours)

The I.M.PA.C.T.Ee Project offers this sixty (60) hour

-

.sequéhce to dits students in a variety of ways,'i.e., an ,

"

025




T.M. P.A.C.T. E.'utudent does rot necessarily do all the
reqnlrements noted above under year ong before proceedlng

' to the course vork in h* or her p”of0951ona1 yearo Rather,
4tourse, are scheduled from the 60 hours when they support ‘
,the program, e.go, the 21 - 30 Kours. of . Arts énd Science
cOurses are normally done- over the full 2% year périod

instead of all in the first year. Ty e . = o 7

. )
. Course Scouence

«F

’The co~opefating teaehers of'éﬁe projeet fecommend
strougly‘(through both questlonnalre and 1nterv1eu) ‘that

. students do more .preparatory course hork before entering ' T

the classroom. Fur*her, ie chnr= from aiI centres recbmmend

" that course worP not “be attempted dhlle a otuden&dzs doing.

the fleld exper}ence phaaes of thevpr030ct.: ’

-Faéulty»membefe}'eo;operating'iéachefs,.and'sﬁudents
all agree that the Language Arts Methods course should be ;; :i
completed bcfore they begln thelr clasaroom aot1v1ties -

The majority of students strongly-dlsagreed with the ‘
suggesfign that‘all;couraes be taken ip spring and summer
,sessxons.' . ‘ . |

The otudents recommendcd stroqg‘y that cour efinst;uctors B
spend tvo. or three days a week'in the centres " 4 possible.

Students also rccommend that they uhould have a vigorous

input into the selection of courscs to be offevcd in the

various ‘centres.. A i
' !
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The Co-operating Teacher

"' The students of the project };avc a strong positive

image of interpersonal relationships between the co-operating

teachers and themselves. The co-operating«teacher, though,
has -several concerns about the project. They includes
1. They are not' systematically informed .as to*the
m:.xct‘.ion of the project in their off-campus _centres,
This communication aho\xid includes .

woole Course information

e S N

P

2. Day-to-day potential contact with ﬁniﬁersity.

‘personnel. MNOTE: Vhere this was available

to teachers, i.e., The Pas and Brandbn, a
much more positive attitude toward the
ot yau Auilnunsd Yhrondh interviewss
3. long range plans,
he Infomation'regarding specific support
- servicesllil'ce couimelling, tutoring,.

{ transportation, etce

2, They are not in constant contact with faculty members,
3§ Faculty members must visit ‘'schools more often in the

P view of the co-operating teacher,
: U .

3. Students are not always well-prcpared. This concern

has two sections.

; |
’ - ‘ ,r
) 27
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P SR \
a) Preparation, that is - academic background,

before teaching in the classroom. (A

problem faced to some extent by all student

. teachers.,) ot

-~

b) Preparation concerning specific lesson

delivery.

I

L. Ptudents are not always reliable, Attendance

. continues™to be a problem. This concern is com-
~pounded-if-communication-and aupar;is;onwis BB B ssmmaedriions

ma.rginal.‘ ’ . s ) .

4

.

On the other hand, co-operating teachers feels

/J
I

1. A real.readiness to'continue to pérticipate in the
program.- ’
2. Support for the assistance to the learning sitvation
" in their classrpom given by T.M.P.A«C.T.E, students.
3. 'There is no question that the role of Mr, Reddy in ‘
The Pas, and mrs.'nossvand Mrs. Clark in Brandon in
1973-7L should be a requirement for the efTective

supervision of first year students.

Both students and. project faculty members recommend that
co—operating teachers be recruited as rcsource persons to
support methods course instruction. The co-operating teachers

response to the same item was somewhat .ncutral; perhaps this

28
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is an indication of modesty or perhaps an indication of a

minority feeling that school staffs are expected to contribute’

time, counselling, and effort with little outside assistance

and recognition. ,

-~
'

The Students and the Program

Student reactions to their role in the program include:

Students _ : .
- ..1.-They feel strongly that the students contribute
to the instructional process of.the classroom
. in which they participate,
2. They and their cplleagues have the potential

to become above \average teacherse

v

The Students and Communication

1. Co-operating teachers should be fgmiliar with
T.M.P.A.CuT.E. counselling staff.

2. The students did not fully understand what
was expected of them as student teachers in
the I.M.P.A.C.T.E. Program.

. 3. Students would vielcome the involvement of
nmethods instfuctors in their classes during

~ ficld experience. -

29
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I 4. Faculty adyisors should visit at least once a
" -~ week vhile students are in the schdols.
" \ 5. Studente §pou1d have a part in project decision-
3 h making, ' i
- .7 - 6. 'students felt that they were well-informed as

> to the goals of the I.M.P.A.C.T.E. Program,

nstp EXPFRIENCE FORMAT

3

- Goals, Roles, and Expectatlons of School Engrience

Y e
A\

4

i et e O

E

a Both‘students and—teachers expressed some dissatisfaction
with the;.r ‘preparation for r:leld experience. Vhile the
existing efforts of’ axpeccation workshops were warmly received,
they were not éxtensive enough, nor vere they offered in all

,centres. Inf}act, perhaps those centres that needecd them the
most* were exbluded. ‘The Projcct stafr pust take the initiative

here. Teachet“bducatiop is their business 10C#. Co-operating
teachérs particiﬁate both as a courtesy and out of. professional
responeibilipx" But the teachers® prioritics are with the

education of the children in their class. The onus” for

organizational support and communication rests totally and
heavily upon the Project staffs It is their responsibility
to euppqrt the co-eberaﬁihg pefqu;el so that the teacher's
ma jor purpose, the'inétruét}on‘ef the yeungsters, does not
become interrupted er suffer vhile they are participating in
TM.PAC.TLE,

-

30
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\An interesting area of non-cansensus octurs between
studeﬁts off-campus and'on—campus. 0ff-ca pus’students
agree that students should not try to do céurse work and
field experience at the same time. However, on-campus
students' who have clésses available in the ev?nings strongly
diségrge‘with this position.

Students feel that half-days is a good stérting point
for their field experiencé. Co-operating teachers disagree;
Two factors seem relevant here. Centres where the three-
bﬁﬁse design of field experience has been discussed and
expectations estaﬁlished, found the half-day format accept—

able. The design of specific éuéervision, that is in The Pas

‘and in Brandon, for first year students seem to make this

attack successfui. \/here speéific people were not assigned
to help supervisg first year étudents' field experience,
difficulties arose.

Teachers suggested tha§ perhaps field experience coulq

' ‘
be postponed until the second year-of the program.

PROJECT COMMUNICATION A
1 . "
Effective communication is crucial to the accomplishment

of'the Project's goals. Perhaps the history of the Project
| -

can be categorized into a survival phase apd a‘develonment

phase with the watershed betveen the two phases taking place

in 1974.

31
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In the survival phase, plans are often made in reaction
to day-tp-day needs. This is not'to suggest that pre-planning
* was nqn—existeﬁp. Nor is it to say thatl;uch day~to~day »
reaction was necessarily bad. In fact, such flexibility
was essential to the origznal function of the project. This
. flexibility must bé‘ﬁgi;taiued. However, experience allows
the project personnel to do more and more pre-planning in
anticipation of the ﬁroblems as they have occurred in the
past. Questionnaire responses have identified the problems
associat;d with the survival phase., Some of these include: H

L4

A. The Co-overating Teacher/Principal/Superintendents i -

Teachers indicated that they need clear communication
in the following areas:

1. Systematic Information ~ regarding the total

program including the rationale and goals of
the.project; profiles and problems of peopie )
recruited into.thq:projeqt; support systems
availablé both to the co-operating pe?éonnel
and the.students;.sequence of course f;quireé
ments and field experience; changes and events

of specific centre in which they co-operate,

3
i
2. Resource Personnels;

a. Know the availafility of persons who can

help to suppor%ffield activitics (counsellors,

b
4

32
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- ‘ T study skills personnel, and instructors).
b. When these people [in (a) above] are available, .
ce How to reach the people [in (a) above].

“ de Organize times to meet with'such~resource

. people personally early in the term.

3. Skills Workshops:

g . { ’
a. The role of tse ideal type co-operating

| S personnel,

—————eeeee——bs " Realisticexpectat ions of students activities,T
. L 3 . :

) . How best to use student and instructor Welp
< ‘ = ..in the classroom. , —

d¢ In-service availabiliiy through the Project.

ﬁ. The Studeénts v ’ : —

The. students felt that while they had sufficient
knowledge about the goals.and tPe,s;ructure of the
Proﬁect! the& were not ﬁéll-advised as to the role
_expectations while they were in schools. Any acceleration
of Skills WOrksHops must include students (alsgoseveral

» sessions should be planned with students only as a pre- ' )

~ field experience session).

C. .The Instructors

%

N . ]
) The course instructors need systematic information -

\

’
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r,jkgducatgr,sbould have the added responsibilipy;to(bccomé R

w50 o

!
from project counsellors and study skills people. in

return, they need to provide the same kind of informa-
tion to‘these resource peoﬁle. Perhaps the periodic
inclusion of instructors in staff meetings would assist
.this function. Permanen£ full-time professors on the
taff of T.H.P.A.C.T.E. is the only cure. They neced to
jnterpret and help to define the teacher education

requirements for the project. In addition, a teacher .

~ D.

an academic co-ordinator.
The Staff

Communication between counsellor, administration,'

|
and the instructors suffered during thg 1973-74 adademic
|
year vwhen the position of co-ordinator was not filled
i s
for a short period. The predominant use of sessional

|
instructors also makes communication difficult,

The Director
The Dlrector of the Project is the overall admini-
strator responsible for the Project, The Director has
~ been responsibfz for liaison with the University, schools,
funding agencies, and thehcommunities vhich off-campus
centres serve, Somehow tﬁis gigantic task has been

accomplisﬁed during the survival phase. The diregtors
: v
. ) |

[

84 |
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'
of the, Project at this point are to be complimented on
the task achieved. ot . )

It is essential in a project of this nature that
some administrative personnel have a feeling and view
for the overall proaect. This is the most important
function of the Dlrcctor. The Director must use this
view to support the overall admlnlstratlon and his
several liaison functions, Further, the Directors in
recent months had taken it upon themselves to involve
more and more the Project staff in decision making and
policy establishment, ~This is a fir;}-class venture

and should be encouraged and expanded,
' I
) . The Co-ordinator

LI

The Project CQ-ordinator'° ma jor respons:bllity is
for informatlon disseminatlon and communication within
the Project.- The Co-ordlnator must be an implementor -
able to take plans and seL-them through to fruition. He/
She does such specific thlngs as establish meeting places,
times, dates, and provide the information fiom such 1
_ meetings to people that are concerned. Communication
between the staff; staff/btudents;,teachers/the staff;'
and instructors/staff are all a part of the Co-ordinator's
responsibility. The importance of this position was made
vitally clear when the Project attempted to function

o

/
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without it being filled. Both Mr. Robertson and
Mrs. King are to be comblimenﬁed on their involvement
as project Cofordinators during the difficult formation

stage of the Project.

.

Academic Co-ordinator

A University instructor shouldvbe appointed as an
academic co-ordinator. This perspn's responsibility

.xould,ﬁinclmg,program design of the.specific instructional
“processes and their delivery during the academic years,

__They would also act as a liaison between the instructors M

and the project staff, r .

|
Administrative Officer

>

A'difficult':. and demanding position, the Administrative

Officer needs to be part Jf every person. The one

essential thing, it appea;s; is that she/he not be asked

to be a pof&cy maker while on the jéb. Policy regarding

ailowances, expenses, and'other financial matteré;should '
2 ,be,made so that in the da;-to—day funétioning, the |

_ Administrative dfficer is allowed to follow guidelines
that have been sét dovn Seforehand.

.p |
: The Counsellors )
Counsel‘ing for such a project is really more than
. ; _

[ L

/

. ' 36 '
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’ A
crisis intervention. A counsellor must be a‘human

services co-ordinator of_sorts. Because of this kind
of responsibility the Counsellor's office is in dire

need of manpower help. It is impossible for one person

+ to attempt to provide the counselling and human services

co-ordination that such a2 project needs. One Counsellor
ought to be available at all times for off-campus v

service.
. i
The Developméntglfﬁtqgg

__ This stage needs to provide the same function that

the project so far provides with the following additionss

1. A systeﬁatic inférmatién'systém tying together

the qéveral partL of a épccessfullytfunctioning
.projéct. ' '_

2. An instructional deélivery system where the
individual deliery of courses is part of an -
integrated and quuential pattern. Crucial
here is a fact tLat students and insﬁrhétors
alike have maximum input to the optional areas
of the program.

3. off—campus equallty. 10ff-campus centres must
have as many advantages in the program function .

as they have disadvantages. That is, they must-
not suffer fro& the fact that théy are off-campus

.
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centres, in comparison to the on-campus program.
A significant starting point’for this is the
appointment of full~time faculty members to such
centres, .

Stﬁdents in off-campus centres éometimes
suffer from a "mosaic-like" instructional process.
This is due to a sequence of independent courses’
‘delivered by sessional instructors who visit the
centre once a week and then disappear. .

The contlnulty and informal contact between
students and 1nstrucuors, so vital to good learn-

ing, is therefore missing. Tt, is recommended

that each centre.have a residgnt'faculty meaber
who teaches the majority of their courses on site.
Thefir rajor functlons mlghu be to provide the
cdntinuity and 1nforna1 contact mentioned above.

ertainly they could also provide liaison with

the schools and be an administrative co-ordinator

for the centre. .

A vigofous support servicé program to }articipating’
Mchools and co-operating personnel where the
Project actively and aggressively atécmpts to

provide services in support of the program.
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1.

2.

. THE GRADUATES RECOMMEND

The Program ’ ‘ ‘ .

On-campus and off-campus programs must provide <
essentially the same services. Off-campus students
mst not be discriminated against.

)

Students éh&ul@ be more involvéd.w;th each other

in every-day functions and social activities,

Students.should Bé'included in_important.decision=

making changes wlthin the'projecte °

.. The. graduates endorse Heartily the flcxlbillty of

5e

(8

Te

1.

The gradﬁates observes

the program and appreclate its contrlbutlon to them,
They also endorse the ch01ce of courses available’ - :
to them. ‘ I * .

Tbey advise strongly against attempting tovdq courées‘

and field experience at the same times _ ;

They advise that perhaps it would be better to

wait for a longer period of time before starting

field experience. o o

The Students

That great care should be taken to ascertain whether
a student is committed to teaching before they are . .

admitted to.the Projects’

.39
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2. Perhaps a probationary period could be implemeﬁte@

L ~ where a student is evaluaﬁqd on their work and

o™ _ ‘attendénhe; etce ' .

.- 3, Students who -do not ﬁcrformvshouldwnot be'bagpered
becatise their plaoé'could be filled by someone who.x
is more committeds . |

L. There is a real appreclatlon for the avallabillty

.of personal growth throughout the proaegt.

<5;&7S€ﬁaehts ought to be rewarded for diligent—work ——ww-in

and responsible behaviors ’ “%F e
H

e = . ' - . i

I.M,P.A..c;'r.E.- Personmel =~ . " e

1. The graduates expresoed a general satlsfactlon '
© with the rapport that they had ‘With thekstaffwl
They appreciate people who are aﬁp}oachéble'and -
complement the staff An maintaining this kind of

"atmosphere, .

“}'\. l‘,',,
2. The graduates appreclate the native 1nvolvement

. in the admlnlstratlon in the proaect and they

‘endorSe.the\further recrultment of such persons., - v

o« B Theygraduateé criﬁicize staff'thrnover and recommend

that as much- stablllty as p0551b1e be bullt into the
1 o
staff p051t10no in the progect. '




’c..

. -

Sl ' L

[ .

&

RECOMMFEMDATIONS AND OBSERVATIONS:

The Propran

2.1 The amount of practical classroom experience in

2.2

the program is not sufficient, Further, its
distribution is somewhat’inequal. The twelve

week one-half day sessions in {irst year and eight
week all-day sessions in the second yecar give the
student the equivalent of fourtcen weeks of field
experience,

The minimum acount of field experience shiould
be twenty weeks over the 2} year periode This time
should include supervised practicums in each of %he
methods courses. |

There is little or no advantage to exposing
students to the classroom withﬁgt teaching skills
or knowledge. Premature field experience can dbe
less useful than none at all. Therefore, ficld .
experience of any short should not occur until after
at least one full university scmester (3} months)
has been comploted, Then it should begin with

heavy supportive supervision.

. s . . .
Yhenever possible, courses should not be scheduled
during field experience.

41



2.3

2.4

2.5

3.1
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The first half of Language Arts should be done
before the initial field experience segment.

Summer school options should be off{ered by the

?foject in.rcsponse to questionnaires distributed

io staff and students (both on and off campus) no

later than Januaropf the winter term preceding ’

the swomer of the preceding winter term.

If it is possible for on-campus students to complete
certification requirements in 2 years, then off=-

campus students should have tRe same opportunity.

The Co-operatinr Teacher '

The Project has a rcsponsibility to its co—operatiné
teachers tos '
a) Provide complete and systematic information
“about the Project and its functions. Perhaps
a monthly newsletter could accomplish this,
b) Recruit only those tecachers who are comnitted
to the idcals of the Project.
¢) Provide workshops at the convenicnce of the
" co-operating personnel in:
1. Cross-cultural education.
2. Field cxper‘snce expectations.
' 3. #roject dbuilding.

42 '
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he Evaluation,
5. Such others as the teachers may
identify,

The Project should initiate and support financially
a council cf the supervising teachers of the Project
that can make recommendations to the Project on

matters that concern them,

The co-operating teaccher should have azcess to the
resource personnel hired by the Project. The
Project should aggressively advertise these resources
and provide organization and financial support for

workshops, etq.

Whenever possible a tcaching centre should be
established as part.of Project activities. Teachers
should be encouragcé to use this facility. Release
time should be avaiiablé to teachers so that they

can do this. (See éaper by Hammond and Loughton

for reference on Tc;ching Centres). E -

] ‘
The Inctructors

Faculty supervisors must visit each student a

minimum of once a weck during field experience.
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Instructors should participate in Project staff

meetings on a repgular basis.

Staff circulars that provide vital day-to-day

policy decisions should be given to instructors.

The instructors of the Project should have a
council from which they can forward recommendations
as to the 1hstrhctional design and functipn of the
Project,

An Academic Co-ordinator should be appointed
immediately. fhis person should be a teacher
cdueator who would assume a lcadership role, (e.g.,
Chairman of the council recommended in 4.4 adbove),
in instructional dcsign‘and be a liaison with other

faculties of the University.

wherever possible, full-tice instructors should not
teach rore than one course on a sessional basis.
i.c., They should reside where they teaoh the

majority of their counse worke.

Each off-campus centre should have at least one

resident instructor.

Course dvaluations should be completed by students
on cach course done, This may be done in two

sections: a) on the instructor; b) on the course,

44
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The instructor information should be forwarded
directly to the instructor involved and the course

information to the Instructor's Council,

GFNERALTZED OBSERVATICHS

The Project has shcccssfully established a structure
that delivers the Bachelor of Teacher program to both on and
off campus students. It is now entering a crucial stage of
development where the Project personnel must agg:tgsively
pursue innovative techniques in p}ograé delivery if the
Project is to reach the goals of an excellent tcacher education
program. The Projecct has, of course, already far surpassed
regular tcacher education programs in the human services
support function for its students. It now remains for

I.M.P.A.C.T.E. to do the same with its program design and

delivery.
{
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